
 

SELF-ASSESSMENT 

FEATURES 

 Following prompts to reflect on own self  

 Prompts about knowledge, attitudes, skills, 
competencies, or behaviour 

 Can be done privately, almost anytime, and 
lead to greater self-awareness and confidence 

 Analogous to highly structured reflections. 

ENABLERS 

 Scalable, low effort, can be done almost 
anytime, by anyone (e.g. outside of class 
hours) 

 Can be done frequently, like pop-quizzes, to 
guide development of self-awareness over 
time. 

CHALLENGES 

 Can be highly subjective and prone to error 
(e.g. overconfidence) 

 Poorly written prompts or rubrics don’t allow 
clear benchmarking. 

 

 

DESCRIPTION 

Self-assessment occurs when students are the evaluating their own learning. The evaluation criteria 

are usually given to them by their lecturer (or supervisor in WIL environments). Through explicit 

reference to the criteria, students become more self-aware of the criteria by which their (and their 

peers’) work is evaluated by others, and they become more aware of their own performance in relation 

to those criteria (Boud, 2013). Self-assessment is practical, because it can be done almost anywhere 

anytime via the internet. However, the accuracy of the results vary depending on the design of the 

criteria and rubrics, and the students’ ability to interpret and apply them. The highly-structured process 

of reflecting on oneself in relation to the criteria and rubric may be a precursor to less structured forms 

reflection, which can take years to become capable at (Dyment & O’Connell, 2010). 

Methods: 

 A short quiz (usually online), involving criteria and rubrics regarding levels of attainment against 
those criteria 

 Refection on personal learning journal for key achievements and challenges  

 Students develop a portfolio of learning presenting key artefacts and an exegesis of their learning. 

VALUE/IMPACT 

For students: Self-assessment forces a moment of reflection of one’s own learning and abilities and 
let’s students see themselves through the eyes of formal assessors (e.g. lectures, supervisors). 

For industry: Self-assessment provides a tool to ask bespoke questions of students and observe 
responses. 

For universities: Self-assessment enables triangulating students self-perceived scores vs markers. 

EXAMPLE IN PRACTICE 
81516 Initiatives & Entrepreneurship - UTS FTDi 
Students work in teams throughout most of the subject. For every assessment they submit, they are 
encouraged within ReView to reconsider the criteria and assessment rubric to evaluate their own 
assessment. Discrepancies with the markers’ scores may be visible, promoting reconsideration of 
one’s learning, one’s humbleness, or contesting the marks and marker’s comments (if available).  
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